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      INTRODUCTION TO     

Creating A Nation 
 

Creating a Nation is an interactive and fun lesson that provides students with a 
foundati on and an understanding of what life in Colonial Massachusetts was like 
at the time of the American Revolution. Working as a group, students will 
reconstruct pre-war Boston from an engraving by Paul Revere. Museum teachers 
will lead an exploration into the  experiences, conditions and issues of 
Revolutionary America from both the British and the Patriot point of view. The 
lesson is approximately 60 minutes in length.  
 

WHAT TO EXPECT  
On the day of your museum visit, please arrive 15 minutes before the scheduled 
start time of the lesson. The students and chaperones should be given nametags 
and tickets prior to boarding the bus to the museum. Once the bus has been 
parked, please check in for your group at the Ticket Office and make the necessary 
payments. An Education Staff member will board the school bus to orient 
students and chaperones to Heritage Museums & Gardens. After introducing the 
museum and reminding students of the rules, the staff member will make certain 
that each group's leader understands when and where their lesson is to take place. 
All lessons for Creating A Nation take place in the American History Museum.  
 
The 60 minute lesson will begin with an introduction to the time and the place of 
the Revolutionary War. Following the introduction, the c lass will be divided into 
two groups. One group will spend time learning about the life and the uniform of 
a Revolutionary War soldier. Students will be engaged with authentic artifacts 
and reproductions in order to understand the soldiers' experience. The  second 
group will work in pairs to locate and to study a variety of objects in our 
collection. After completing a worksheet, they will reassemble to share their 
insights and to explain how each artifact represents a significant aspect of Colonial 
life.  
 

ABOUT THIS PACKET  
This Teacher's Packet contains materials that were created to be used easily in 
your classroom. Introducing your students to the pre-visit  information and 
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vocabulary will enhance their experience during the museum visit. The post-visit  
section contains additional lesson -related information and activities to help you 
reinforce important terms and concepts. All of the resources in this packet were 
created to foster a more meaningful experience for your students. 
 

 

CURRICULUM FRAMEWORKS CONNEC TIONS  
 

 
At Heritage Museums & Gardens, we are committed to helping you to meet the 
demands of Education Reform. Each of our programs may be used to fulfill a 
multitude of standards across several disciplines. Listed below are examples of 
how the Creating a Nation gallery lesson can be used to meet specific standards. 
Detailed Curriculum Frameworks Connections listings for this or any other tour 
program may be obtained by calling Amanda Meyer , Manager of School and 
Youth Programs at (508) 888.3300 ext. 160. 
 

 
 
 
 

Creating a Nation  
Curriculum Intensive Experiences Program 

English Language Arts  
Å Language Strand 
  Learning Standard: 2 
Å Literature Strand  
  Learning Standards: 9, 10, 13 
 
Science and Technology/Engineering  
Å Technology/Engineering Strands: 2.1, 2.3 
 
His tory and Social Science 
Å Concepts and Skills: 1, 3 
Å Learning Standards: 5.14, 5.16, 5.17 
 
Arts  
Å Connections Strand 
  Learning Standards: 6, 7, 8, 10 
Å Visual Arts Strand  
  Learning Standard: 3 
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Deborah Sampson 
 

 Deborah Sampson was born in Plympton, Massachusetts on December 17, 
1760. She was a true patriot, but few people know about her. Sampson's courage, 
strength and daring during the Revolutionary War are an example of how women 
were just as committed to the struggle for Independence. 
 
 While a youn g child Deborah Sampson's family fell on hard times. At the 
age of five she was separated from her mother and sent to live with another 
family. She ended up living in the home of Deacon Jeremiah Thomas in 
Middleborough. Although education was not important  in the Thomas family, she 
managed to get some schooling. At the age of seventeen she taught school in 
Middleborough. Deborah continued to live in the Thomas family until she was 
twenty.  
 
 When Deborah Sampson was sixteen, the Revolutionary War began. She 
read about the war and the battles in the local papers. Wanting to participate in 
the push for Independence and to see the world, Deborah put on male clothing 
and enlisted in the Continental Army in 1782.  
 
 In Bellingham, Massachusetts Deborah Sampson dressed in men's clothing 
and enlisted under the name Robert Shurtliffe. She was sent to Worcester and then 
onto West Point, New York to join the 4th Massachusetts Light Infantry. She 
fought courageously at White Plains (New York) and Yorktown (Virginia). 
Wounded twice, she removed the bullets herself to keep the secret of her true 
identity. Her deception was not discovered until she was taken to a Philadelphia 
hospital with brain fever. Male attendants at the hospital thought she was dead 
and began to argue over who would keep part of her uniform. By almost 
superhuman effort she made some noise to let the staff know that she was alive. 
Dr. Binney, a surgeon at the hospital, came to her aid and realized Robert 
Shurtliffe was a woman. The doctor never revealed her secret and she was nursed 
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back to health. Deborah Sampson received an honorable discharge on October 23, 
1783.  
 
 Deborah Sampson returned home to Massachusetts and resumed life with 
her family. She married Benjamin Gannett, a farmer from Sharon, and raised three 
children. In 1797 Sampson wrote a book, The Female Review, describing her 
wartime service. In 1803 Deborah Sampson gained recognition for her courageous 
military service as Robert Shurtliffe. With the help of former soldiers, including 
Paul Revere, she was able to convince the U. S. government of her service and 
collect a military pension of $4.00 per month. 
 
 
1. Why couldn't Deborah Sampson join the Colonial Army as herself? 

              

              

              
 
 
2. Besides becoming a soldier what are some other ways women could help the 
revolutionary cause? 

              

              

              

              
 
3. Why do you think Deborah Sampson wrote her life story in The Female Review? 

              

              

              
 
 
For fur ther thought:  
In 1803 Deborah Sampson published her autobiography called The Female Review. 
An autobiography is a true account of the writerõs life. Pick one special or 
memorable event that happened to you. Try to write an autobiography of that 
event. Remember to write from your point of view.  
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Abigail Adams  
 Abigail Adams, the wife of the second U.S. President and the mother of the 
sixth President, was born Abigail Smith in Weymouth, Massachusetts on 
November 22, 1744. The daughter of a church parson, she grew up in 
Massachusetts while it was an English Colony. Although she had very little 
formal education, Abigail Smith read a lot of history books and enjoyed writing 
letters. Her writings provide a look into what life was like for women of the 
Revolution ary Era. 
 

 Abigail married John Adams, a young Boston lawyer, in 1764. The Adams 
settled in Braintree (now Quincy) and ran a farm while John continued to practice 
law and be involved in politics. In 1774 John Adams went to Philadelphia as a 
delegate to the Continental Congress. Abigail remained in Massachusetts to bring 
up their children and to manage the farm and the business affairs. In letters to her 
husband, she called for American independence long before others thought it was 
a serious possibility. 
 

 Starting with the Continental Congress in 1774, John and Abigail Adams 
were apart for almost ten years. Through letters the two were able to stay in touch. 
Abigail said that letter writing was "a habit, the pleasure of which increases with 
practice, but becomes irksome by neglect." In one of her most well-known letters, 
she made the following plea to her husband and his fellow delegates in the 
Continental Congress: 
 

Remember the Ladies, and be more generous and favourable to them 
than your ancestors. Do not put such unlimited power into the hands 
of the Husbands. Remember all Men would be tyrants if they could. 
If particular care and attention is not paid to the Ladies we are 
determined to forment a Rebellion, and will not hold ourselves 
bound by any Laws in  which we have no voice, or Representation. 
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Abigail Adams believed strongly in equal rights for women and African 
Americans at a time in history when such ideas were not popular. She often 
expressed these views in letters to her husband and to her friend Mercy Warren. 
 
At the end of the Revolutionary War, John Adams continued to serve his country 
as an Ambassador to England and continued to be absent from Abigail and the 
family. During the time he served as Vice President and President Abigail Adams 
spent time between Philadelphia (the temporary capital), Braintree and later 
Washington, D.C. Abigail Adams was the first First Lady to occupy the still 
unfinished White House. Abigail Adams died on October 28, 1818 at the familyõs 
Massachusetts home. 
 
 

 
 
 
For further thought:  
 

 What might she mean by "Remember the Ladies"? 
 

 John and Abigail Adams spent many years apart, corresponding only by letter. 
Imagine that you will be separated from a parent, brother, sister or close friend 
for ten years. Write a letter as Abigail might have; detail your daily life, hopes 
for the future, give advice and ask questions. 

 

 The 19th amendment was ratified in 1920, giving women the right to vote. 
Write a letter to Abigail Adams, announcing this victory. Tell her how women's 
rights  have changed since the 18th century. 

 
For further information on Abigail Adams, visit:  
 www.abigailadams.org  
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The Politics of Tea 
 

 

 

Before the Revolutionary War, the average American family drank about six pounds of tea 

a year. The total consumption in the colonies equaled about 100 chests a week. British 

ships brought the tea from India, where it was grown, to America. 

 

A few years before the Boston Tea Party, the British Government had fallen into debt by 

fighting the French and Indians for territory in America. In order to make up for some of 

its losses, the British Parliament decided to charge a small "duty," or importation tax, on 

the tea sold in America. Although the tax was only three pence per pound, Americans 

revolted. They refused to pay taxes that were ordered without having any input from their 

own American Representatives. 

 

One night in December of 1773, a group of men, poorly "disguised" as Mohican Indians, 

sneaked onto a number of docked East India Company ships, and threw 342 chests of tea 

into Boston Harbor.  The following is excerpted from a letter to the East India Company. It 

was written in December of 1773 by an anonymous Bostonian, explaining the reasons 

behind the recent "Boston Tea Party." 

 

This whole province of some hundred thousand people, and other provinces 

on the Continent, are determined neither to use it [tea], suffer it to land, nor 

pay the Duty. Force can never make them and if the Company ever expect to 

sell any Tea in America they must use all their influence to get this Tea Act 

repealed; otherwise they will never sell an ounce. 

 

The Americans will not swallow cheap Tea, which has a poison in the heart of 

it, they see the Hook thro' the Bait. I am a wellwisher to the Company and 

also to America, but Death to an American is more desirable than Slavery.  

 

I am Gentlemen With all respect, Your honors most obedient Humble 

Servant, 

 

Anglo Americanus 
Taken from Jackdaw Document No. 14, The American Revolution
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   ñBoston Tea Partyò 

 

1. What could "Anglo Americanus" mean by "Tea, which has a poison at the heart of it"? 

Why would the colonists think of tea (which they loved) as a ñpoison?ò 

              

              

              

              

 

 

2. In the 1770s, Americans could hardly imagine life without tea. To protest the unfairness 

of "Taxation without Representation," many men and women signed "non-consumption" 

promises not to buy or consume British tea. Would you have signed such a promise? Why 

or why not? 

              

              

              

              

 

 

3. What beverage could the colonists have used to replace British tea? (Hint: in colonial 

times most families had herb gardens) 
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Continental Uniforms  
 In 1779, four years after the outbreak of the Revolutionary War, the 
Amer ican Army finally agreed on a "uniform" for its troops. Because America had 
no textile mills of its own, the Colonial forces had to depend on European 
countries such as France and Germany for its ready-made fabrics. For the creation 
of their clothing, wool  socks and caps, Americans turned to their own wives, 
daughters, mothers and sisters. 
 
 The most popular head gear was a cocked HAT  of black 
felted wool. It had a round brim that men folded up on one, 
two, or three sides (tricorn). For decoration, and to i ndicate 
his rank, a soldier would also wear a ribbon or cockade in his 
hat. 
 
 All men wore long, baggy SHIRTS  that served as 
pajamas and also long underwear when they were tucked far 
into the trousers. Shirts could be white, checked or dyed a 
natural brown . They were pulled on and off over the head, 
and officers' shirts would sport a ruffled sort of collar down 
the chest. 
 
 A REGIMENTAL  was the soldier's wool coat, with tails 
and a trim called "facings." If you were a musician playing the 
fife or a drum, th e colors of your regimental and facings 
would be the reverse of the rest of your unit. In theory, this 
helped identify you to the enemy as an unarmed man. Most 
New England units wore brown regimentals, and 
Washington recommended that color for the whole 
Continental Army.  
 
 Revolutionary War "SMALL CLOTHES,"  something 
like underclothes, consisted of a white waistcoat or vest, 
breeches, overalls and trousers. All but the breeches (leather) 
would be made of linen. In the age before zippers or snaps, all 
these garments were fastened by means of wood or metal 
buttons. Often a pair of trousers would contain six buttons on 
the fly, and ten more at the calf. 
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 As for SHOES, only a few lucky American soldiers had any. The most 
common kind were of brown or black leat her, with a large buckle in place of laces. 
Poorer men wore moccasins adopted from the Native Americans, wrapped their 
feet in rags, or went barefoot. 
 
 EQUIPMENT  varied greatly, but a fortunate soldier would carry a canteen 
of wood or tin in which to carr y water, cider or rum. He would have a knapsack in 
which to keep his blanket or cloak, a small ration of food, utensils such as knives 
and spoons, his clay pipe, money, cards, a Bible and perhaps a sewing kit for 
uniform repairs.  
 
 Most American soldiers w ho fought on foot (infantry) used MUSKETS  
which fired a lead musket ball. To load their weapons, infantrymen needed a 
good gun flint, supply of black powder, and a bag or box in which to keep 
cartridges. The best equipped men also had knives, hatchets, and bayonets which 
were like knives that attached to the end of a musket barrel for hand to hand 
fighting.  
 
 The BRITISH SOLDIERS  often wore stiff boots up to the knee, black fur 
hats over a foot tall, breeches so tight that they had to be put on wet and dried to 
fit and many more belts, straps and bags than the Americans. The British 
regimentals were usually deep red, and even brighter scarlet for the officers. (This 
gave them the nickname "lobster backs" or "red coats.")  
 
1. Why did the Americans have a hard time creating uniforms for the soldiers?  

              

              

              

 

2. What are some things a soldier might carry in his knapsack? 

              

              

 
3. Can you list three problems that the British uniform might have caused in 
battle, on a long march, or in camp? 

1.             

2.             

3.             
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Words to Know  
 

 

Artifact:  An object created and used in the past. 
Museums save and display artifacts in order to teach visitors about life in earlier times.  
 
Colonial:  The period of American History that lasted roughly from 1620, when 
Europeans settled at Jamestown, to the end of the Revolutionary War in 1783. 
 
Diorama:  A miniature version of a real landscape, event or scene. All the features are 
made to scale, as accurately as possible. 
 
Flax: The plant from which linen is made. Unlike cotton, flax grows well in a New 
England climate. Like wool, it must be spun into thread before it can be woven into 
cloth. 
 
Loyalist:  (see "Tory") 
 
Minutemen:  Specially trained American troo ps, prepared to fight at a minute's notice. 
 
Musket:  A weapon fired by a spark created when flint hits steel, loaded with black 
powder and a lead bullet. Both British and American troops used muskets and could fire 
them up to 3 or 4 times in one minute. 
 
Nonconsumption:  An agreement made by patriotic Americans (both male and female) 
during the 1770s, in which they promised not to buy or consume products manufactured 
or imported by Britain.  
 
Patriot:  A man or woman in the American Colonies who desired indepe ndence from 
Britain.  
 
Primary Source: For example, a diary, letter will, or other document written at the time 
of history that you are researching. 
 
Ration:  An allowance of food and supplies given to members of an army.  
 
Tory:  A man or woman living in the American Colonies who did not want to break 
away from British rule.  
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John Singleton Copley 
Revolutionary Painter  

 

John Singleton Copley painted more than 350 portraits while in Boston, between 1753 
and 1774. He left for Europe in June of 1776 before the Revolutionary War broke out and 
although he planned to return to his mansion on Beacon Hill, he was never to see the 
city of his birth again.  
 
The son of shopkeepers on Long Wharf, Copley grew up in the era before anyone in 
America thought of themselves as anything but British. Boston, proudly, was a British 
colony. As a portraitist, Copley painted the rich and the prosperous, without regard to 
politics. He was special in his time, because he was completely self-taught as a painter. 
He learned his skill after  only three years working in his stepfather Peter Pelham's 
engraving business. Art in early America was limited to decorative carving (on wood or 
on gravestones), embroidery (only done by ladies) and engraving (a trade practiced by 
Paul Revere).  
 
As Copley wrote to Benjamin West in 1760: 
 

Was it not for preserving the resemblance of particular persons, painting 
would not be known in the plac[e]. The people generally regard it no more 
than any other useful trade like that of a Carpenter, tailor or shew make r, not 
as one of the most noble Arts in the World. 

 
John Singleton Copley gained recognition for human, three-dimensional pictures of his 
sitters. Almost as important as the faces, he accurately and richly illustrated the fabrics 
of their best dresses, coats, and tapestries. All of these things were expensive symbols of 
Colonial wealth and status. Looking closely at a Copley painting, one cannot see strokes 
left by a paint brush. Copley produced smooth and detailed portraits that showed the 
character of the person. 
 
In 1769, he married Susanna Farnham Clarke, whose father was the local agent for 
England's East India Tea Company. Copley, however, managed not to take sides as the 
conflict grew between loyalists and those pushing for American Independence. He 
found politics "neither pleasing to an artist, or advantageous to the Art itself." In fact, his 
neutrality was so respected by the people of Boston that before colonists resorted to 
dumping British tea into Boston Harbor, they asked the artist to approach h is father-in-
law with a request to send his tea ships to back to England. To his in-laws, Copley wrote,  
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[I] made use of every argument my thoughts could suggest to draw the people 
from their unfavorable opinion of you, and to convince them your opposition  
was neither the effect of obstinacy or unfriendliness to the community; but 
altogether from necessity on your part to discharge a trust committed to you, a 
failure in which would subject you to ruin in your reputation as Merchants.  

 
He added tactfully, in  hopes of reconciliation: "I have been told and I believe it is true, 
that after I left the Meeting Adams said they must not expect you should Ruin your 
selves. I think all stands well at present." Our impressions of Patriot leaders such as Paul 
Revere, John Hancock as well as those of British General Thomas Gage, we owe to John 
Singleton Copley. He painted the portraits of the great men and women of Colonial 
America, and went on to paint the influential people of Europe from 1774 to the end of 
his life. 
 
1. Look at Copley's portraits of Paul Revere and of the other gentleman, Ezekiel 
Goldthwait. What did each man do for a living?  

               

               
 
2. How can you tell? 

               

               

               
 
3. The young boy also has "props" in his portrait. What are they? Why do you suppose 
he chose to be painted with these items? 

               

               

               

               
 
4. If you were a Colonial citizen, and Mr. Copley had been hired to paint your portrait, 
what would you like him to include? (Consider landscapes, books or other props that 
represent you as a person.) 

               

               

               
 
For further thought:  

Try a self-portrait in the style of Copley or make one of a classmate. 
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